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Meny persons have been involved in the deyvelopment ¢
and elsewhe: My own involvement began in the £ali of 1970 when 1 _
.K,HPS-WﬁfkﬁhﬁP as a sraduate stul in higher educaticn and studeni personpel,
Shortly theveaiter; I COP“LLYUU myselt professionally ﬁnd personally to the KCHPS
é an impressive cenkribution toward. the new conmeept of "human dcﬂc]o;zejs in-

-

FRIC uetion™ in ithe fuo-vear collepe (0'Banion, Thurston, L972).
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, My doctoral, rhﬁnarch effars was coneerned with tha profound philoSoph.c 21 and
adu cational impiications of the KCUPS and involved extensive controlled experimen-
IR

i.a the effecis of the YCPTS om varbicipants’ self-copcepts and

ation Co dotoon

concepts of others. In the surzaet of 1972 I camz to Kendall 1; a counselor and
nunan developmont instructor. My invoelvement with, apd cownitment to, the WCUPE
culminates in 2 research report publlth hy the Journal of College Student Yersou-

nel (March, 1974), and in the writing of thesc materials ond guidelines strictly

rob, -
freom within the context of wy o research and ,classromm experience with the XCHES.

1t is my belief that the KCHES hay ve7y well be conducted witheut the mysti-
fization of i.rensive or extensive leadership LramﬂLng, particularly if thoe integ-
rity and general seguencing: of these materials and guidelines are conscientiously
preserved. My manifold purpose in pérsonally formulating and recasting these wa-
terials 2nd guidelines is to make the KCHPS readily and widely sccessibie on'a
non-profit, nou- Cvplpltur’Ju busis. I also wish to muke my very owm, independent,
ryofessionil ceontribution to the future of human development instruction in
American education. ' ‘ .

All comments in the mth body of tivis: ramvhlet are addressed to a bypothetical

KCUPS leadex/participant. |

Kendall ,oll ga, Decembexr, 1973.
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Human Potential Seminar Leader’s Mﬂﬁua}. EVJHQtOﬂ L:lanhﬂ: Human Potential
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“Project, Wendall College, 1971 (cut of pxlDL) :

“Klecomans, J. L. ”1he Kendalil Colle"c Humﬂn Potential Seminar Poﬂnl and anlosophies'
i o of uman Natuve.' Doctoral dissertation in hi gl «r education: University of .
1llimois; 1972 (7. U. O'Banion, advisor).

C - .- 'Mumau Potential Seminars: An Effcctive Contributicn-to An Emerging

. Humﬂn_DPchOpmgnt Model of Education.' Speech delivered at DQUVll e Junior
College, Danville, Illinois, January 197;. :

i e e o

. "The Kendall College Human Potential uemlna“ Model: Research.' Journad
of Colleia Student Personrel, March, 1974, = . ‘
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Theré are several ways to begin the pervasive KCHPS process of gemeérat-
ing and sharing extensive poéitive information about each: participant. Phase I is
. a powerful and safe way to begin any group process. Keéb in mind that throughout-
the KCHPS, and during Phase I especially, a modelling type of participation on the
part of the sewminar leader is of crucial importance to the success of the process. '

To conduct thlS two-part phabe most effectlvely, encouraqe participants to make
' a few 'notes during the- self-disclosures concerning what strikes themn about wha;
. : each participant shares. Part 1 of Phase I should take up to about an hour -
' preferablj uninterrupted. (A good time to take a short bredk is between Part 1
and Part 2.)'-Part 2 of Phase I should take up to about’a half hour. -Let the time
. periods be dictated by the level of sharing that occurs and by your own scheduling
-~ considerations. (This last remark applies throughout the.different KCHPS Phases.)

1. 'Self-Disclosure (at least two options; in either ca:e,'each palticipent
abeglns by telling the group what hc/she 11kes to be’ called familiarly).

a. Wlth the seminar 1eader golng flrst, each part1c1pant then shares in
' some deta11 whatever he/she is comfortable with in regard to three
things: 1) a significant event or lee,period of formative influence ‘
in his/her life; 2) a significant relationship of formative influ-
S - ence in his/her life; 3) a description of a very happy or 1oyous
i ‘ “moment in his/her life. (3 -k mlnutes per partlclpant)

° . ’ : . . o

/ OR:

‘ o ' b;"Participants are instructed to take a few minutes to complete a. /
\ T ' . ~ "Roadmap of My Life.'. Semirnar leader goes -first. Then each”
— . A participant shares in some.detail whatever he/she is comfortable

v

with in regard to the information contained on the 'roadmap."”
'Each person should conclude his/her self-disclosure with either
Y- | descrlptlon of a very:happy.or joyous moment, or with a descrip-
. tion of where 1 am golng now. " (4- 10 minutes par participant)
v B . . .
Note: With eithe’r belf—disclosure option, effective modelling by the seminar
~ leader must be neither too deep nor too shallow.. Your best bet is to
“relate wratever you are comfortable with, whlle cmphaslzln exper;ences‘

approprlate to the age level of the group.
{

\

,fw '(FOrmat oniy)

ROADMAP OF YOUR LIFP

(Wake notes on thlS sheet for the peaks and the valleys)

-~ - - = = Best. .

whle & Events
\, Scale)

3 4 5 6 7 8 9 10 11 12 13 16 1“ 16 17 18 19 20 21 22 23
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2. Feedback. - The purpose of the sccond part of Phdse I is Lo make surec that
” each participant has a £urther opportunity to "checklin’ " with the group
. by learning that he/she has been heard and can respond to-the information

shared by others. Start with yourself as seminar leadexr; and tha sys-

tematically go around to each: participant and agk for hlm/her the folow-
ing question: "What do you (the other group members) reca all in particu-

lar .about what _ ("Sam') said or how _- ("Sam") 'said it that you want
to comment on to ( 'Sam")? Please address your comments directly Lo
("Sam™) v T = ‘ o N

" Note: Av01d drgres51on to topics outside of the group. (E g..,'Dld you know

' somebody by ‘the name of so and so when you were at X High School?")
Also, encourage givers of feedback to address themselves directly to
the subject part1c1pant ‘not to you as the seminar .leader or to the
‘group in general., - As appropllate, here and throughout the KCHPS process,
you may advise the seminar participants that fcudback is alwaye a state-
ment about -the sender and that the receiver may accept feedback wrthout
necessarlly ag1e01ng W1th a11 of it.

!

PHASE II: SETTING GOALS

2

i - . R

- Sometlme durlng Phase I, and/or preferably at the end of the very first s emlnar_.
- meeting, the seminar leader w111 introdace -the concept of goal setting which is a

continuous .aspect of the KCHPS process, In the framework of the KCHPS, a gOOd goal
is spec1£1c ‘and action-oriented (no "trying" some”), ‘measurable (so you'll kpow

- when you've done it), achlevable (you know you can do it), d desirable (you want
_to do it - as. opposed ‘to should or ought), and 1ndependent (outcome does not depend

on external clrcumstances or oLher s help) ¢ _ : -
Sy v
. _ I
At the end of almost ‘all seminar meetings (bL~weekly seems best), each" partici-
pant will set at least one personally des1rable 'goal to be’ dCCOmpllbhed by the next
meet1ng. ‘At the first seminar meeting,’ the seminat 1eader will act. as "Goal Secre-

tary" and write down h1s/her own ‘and others’® goals. At the end of subsequent meek-

ings, dlfferent seminar participants will act as Goal Secretary. .The acting Goal .

.Secretary also has the responsibllty of starting subsequent seminar meetings by
reading aloud from lis/her record of goals set at the’ previous meeting. The acting )

"Goal Secretary.conducts the goal review without scolding any part1C1pant who hash't

accomplished his/her goa1 he/she merely asks such a parL1c1pant, 'What did you do

1nstead7” o , o . o D

s e : - .
Part1c1pants should be encouraged to. keep a*personal record of their goals,
and to set additional goals for themselves outside of seminar meetings. - As the
seminar progrcsses, ‘participants may wish to/set important’ goals and/or criticize
each other's ‘goals in terms of 1dent1f1ed sat1s£1ers, wants and ab111t1e° of the.
individual participant concerned. (Weckly or bi-weekly goals can also help a great

deal-in accomplishing a "Self- Development ProJect" - see Appendlx B. )

w

9
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o - DPHASE IIX: SHARING PEAK EXPERIENCES .

This two-part Phase furthers group involvement and the sharing of positive
information by  tapping into experiences not usually available to recall. Tle
emphaSlS durlng this Phase is on spontaneous sharing encouraged and triggered
by the participation of oLhers (and the model participation of the seminar leader).

. 1. Reviewy of'Peak Experlences. Yor plesent purdoses, a peak experience is
: defined ag any exceptionally vivid and positive experience which the
part1c1pant can recall (E.g., new baby came home, got a driver's lis-
cense, -fell in love, got out of an unfortunate situation, etc.). It
~should be/montloned that peak experlcnces,are often of a formative
influence in a person's development. Another way of defining a peak
experience is as "one of life's rewards for becoming.” Use the peak
experience reyiew form to systewatically arrange your rccollections.
The seminar leader will conduct the group through reviews of various

A time periods, starting with the last 12 months and worklng backwarus
to eaxlv childhood. , 'ﬁa

Part1u1pants are” urged to respond fleely. The semipar leader may ask !
, . inactive participants to share a peak experience; this- frequently does

" the. tTle, since the sharlng of others is suuh a powerful stimulant to i

recall.

‘ rf‘hc seminar ledder begins Lhe review of each time. perxod by asking the

. group the question: 'Who wants to share a peak cxpcrLencc they have
~had during (or from/Lo) - O

r ‘ : S ’ .
Note: Lots of spontaneous- participation during this part of Phase 111
.can itself result in a peak experience for the seminar pdlthlpanib.
Be patient din- alloWLng lee for each parLLchant to share._

. . N
\ v N : o * -

v (Iormat only) , SR

PEAK EXPERIENCE REVIEW FORM -

Awéjlevel

~D—-—-——.—-_——-

Last 12 monthb

QAges 16 to 19 or: ): ‘ : , ‘
' '~ Question: - Are there  any patLerns to your,
(Ages 13 to 16, or: ) L peak expe‘rlencea,1
 (Ages 10 to 13, or: ) Where can you look for more
o . o - pcak eyperlences7
(Ages 7 to 10, or: D ¥ oo _ S
S ' Did ,ou learn anythlng in )
_ (Ages & to 7, or: ): partlcular about peak experlences
_(Agcs 1 to &4, or: h o ): . ' . ~>: 7
T . _ oy
/o
A
0 /

|
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“the life of the participant.

Camping . R S

1

Little Peak Expgrieﬁée'Review..Little peak experiences are positive ex-

periences that have been somewhat forgotten or have gone vnnoticed in

Little. peak experiences may be recalled
by responding ponLaneously to provocative stimulus phrdses.

The idea |

‘here is to open up the participant to significant experiences mot usually

available to recall,

Implicit encouragement is also given to take more

notice of the many small but’ ”llttle peaks” that occur in daily life.

The seminar leader will read aloud phrases from thc list below (or from

‘his/her own improvised 1list), pauslng at least 15 seconds
Seminar participants are instructed to
that is vivid and positive in response to each stimulus phrase.

between eueh,
"suy whatever comes to your, mind!
Some-~

times it is a good idea_to have the participants clo e their eyes to

help them free associate - both in regard to the p

hrase being read aloud

and also in regard to what others are sharing.

. LIST OF ¢

STIMULUS PHRASES

(Choose your own!)
A really good éicnic
New pair‘of shoes
Great childhood ddventﬁre'
Summer fhunderétorﬁ
Beloved pet
Getting all dirty
An act‘bf true friendship * v

A family tradition‘

"Building something with your, hands

'Bread;béking.in the oven

.. Being hﬁggediby édmeqne whoiibyes}you

Doing some iiﬁtle‘thing:wgll
Roile; skates |
G?een;grégs . -
Resolviﬁg ;vlittie‘hassieyl

Frozen snow -

Walking in the #all .

i N _
Playing with a favorite toy or gawe

/ : . !
! r

Doing sometiiing crazy

A good chase, and then laughing

Insect noises - crickets

Tick-tock of. a clock
. S
First big ddte with
Somebody telliing you a secreﬁ
Sweet, ice?gofd wétermelon on'a

hot day

An unexpected success‘/

‘Someone who made.you feel,gobd!—

,when you were little
when you were growing up
yesLerda]

A satlsfylng pet neeve~

»Doxng somethyng for the- heck of it

[

A new boolc

Anjold book
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PHASE IV: ANALYZING SATISFYING EXPERIENCES C

. I

This two-part Phase continues the generating and shdring of exteusive positive

information in the seminar group.

1.

.

2,

ERIC

Aruitoxt provided by Eic:

Sharing Satisfxing,Experiences. Each participant lists 10 to 15 satisfying

experiences (preferably within the last year or so), and shares them in

- some detail, 4 or 5 at. a time, taking tuvns in the group. These experi-

_ences may involve accomplishments, fun, reclationships, things, memorable
events, "little things," etc. They may be from only the last year or so,
or from ond's entire life context. The participant may wish to focus on .
a particular area of his/her life such as: job, _family, .school, sports,
$piritual involvement, love-relationship, or even yesterday. As experi-
ences are shared, each- partlclpant should emphasize what was/is satisfy-
ing about edch experltncc. (Occasionally it may ‘be appropriste for group

members to team up to enqouraoe participants who have difficulty in 1denL1-

fying 10 to 15 satlsfylng experiences.)

Analysis of Satl'fvlng‘prerrences. After all seminar participantsrhave
shared their Jlist of ‘satisfying experiences, the seminar leader will
direct participants to check”(v) for each experience the phrases or words
which apply. /After each participant has checked across for each experi-

ence all the words or phrases that-apply (be generous rather than stingy!),

the seminar leader will direct the group through the following scoring
procedure step by step (refer to format below, "Analyzing Satisfying
Experiences.'" Participants may be encouraged to assist each other in
following the 1dngthy scorlng Lnstructlons) '

Lo . -
a. .On each side of the double line, circle the most lmportant check
. ‘out of those factors you" checked for each experience; A thru H

‘first, and then § thru Z. (Vlz., two circled checks .Per exp. )

b. Now out of the two '"most lmpor tant" checks you have clrcled on
either side.of the double line, pick the one thJL is most im- .
portant of the two, and enter 1ts one 1ctte1 in the bOA at the
far right under Tally #1 (1etter) g : T

c- (Tally ‘the. total number o’ checks across or horlzontally for each
experience, and ‘enter ‘the total in the box at the far- left of each
line under Tally #2. : G - : S

ody lely the total numbnr of checks ‘down or- vertlcally for each satlsflpr/

letter, counting circled checks twice in this step, 'and enter totals
at boLtom whcre lt says Tally #3 on the form. : :

_e. Count the number of times a letter appears in the boxes undcr Tally #1

k (letter). Add this total: to the number of times the letter is i
circled in its vertical column Put the reaultlng total in the ;
rectangular box found in the u upper left of the form,mnrked Tally .
Repeat this step until each letter under Tally #1 (letter) is ac-
counted for., (When -this step is complete, Tally #4 should look
somethno like. thls. ”2A” H 9X 13r 21E 4D™.)

. . ' X ‘ .._' R Y . .'./"
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f. In the rectangular box, Tally #4, diSLinguish between a few of the

P larger totals and the others remaining, Circle the few 1Jrgebr
T totals, (Example: "ZA 7H 9x@ 1L] 40)
/'é: Under Tally #3, at the bottom, drdw a line through any totals "~ .
\ © for letters whlch have now bezen circled under Tally #& in the rec-
~ ‘tangular box. (Example: totals under lallymﬁj Lor tolumnsCﬁ)and K

«.nyunﬂd be lanjthrough say Rt “and - M) rcsﬁectrve1y )
/

. —~ e - —_— -

-~ ~ — — -

h. VUnder Tally #3, across the bottom of the,form, distinguish between
a few of the larger totals which have no line drawn thru them and '
i those remaining. Circle the few largest totals which have no line’
x ’ drawn thru them. ' ' '

i. - Under|Tally #2 at the far left of the form, dis t1ngurah between 2
' few|of the larger totals “and those rema ining. Circle the few
largest totals. :

o j. The LlTQled totals under Telly #2 at the far left indicate most
satisfying experlences for which the gredtest "number of satisfier
factors have been checked. Identify these few experiences and note
thcm at the bottom of the form under Most SaLlSLyln”°EVpClLeﬂLOS.

J k. The circled totals under Tally #i across the bottom lndlcate secondary -
f ' %ﬂusilers which have been checked frequently and circled as impor-
Lant bum not most important, ](Theee are payoffs which are very
~ nice to‘I e in a satisfying experience, but not of primary impor-
b . tance. )\ Identify these few satisfiers and note them at the boLtom
N of tH\ Qerm under Secondary 'Satisfiers. :

u N N

¥ v v
L 1. The c1rclcd totals under Tally #4 in the upper left rectanguldr box
indicate primary satisfiers whlch have been checked frequently,
‘circled as important, and selected as most important over others.
(These are payoffs whith most! often and most meortautly have to
be present iin a situation Forly_g to call it a satlgrylng experi-
ence.') - Identify these rtw satlsflers and note them at “the boLtom
under Primary Satlsflers. : '

4

m, Now lnspect what you have written at the bottom dbouL youl Qatternu
of -satisfaction as reflected in the scoring: of the form. (Note?' sa-
tleflers A thru H-involve internal or. self-motivation, while’
S thru 2 involve external or other motivation. Are you.internally
_ or externally umtrvated on the primary ox secondary levels of satis-
. faction, or a combination?) Do you see any surprises? What strikes
T you about the information you have just generated about yourself
with the use of the form? Do your results puzzle you, or do they .
i seem in order w1ﬁ what you wsually think about yourself.? Do- . . N
) you think these results can ‘help you make a particular dec1s:on,
~or resolve a conflict in the future? In terms of the information
you have just generated, ‘to what kinds of further satisfying ex-
periences can you ook forwa1d7 o ‘

‘

Ric S

v i
s . .

=
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Notes:

f
' ' T ’ '
After.consideringeall of these questions and suggestions, e¢ach par-
ticipant will writeAggsummarj statement about “what wmakes experi-
ences satisfying to me?" and "what can I do to be more satisfied?”

Write this at the far right margin of Lhe form, under Suwwxrv
l 24

n.

Statement,
L o ) o ' S _

‘When '‘all participants have compleLed scoring their forms (with each
other's help where needed}, each participant will share the pavra-

o.
tive information he/she_hasé developed at the bottom and far rlghL

AN
Note: to stimulate sharing by the individual

‘ margins of the form.
participant, the scminar leader can usc some of the questions posed

in sub-paragraph m abowe Encourage all partlcxpantc to ke

‘harrative stdtemean ‘at the bottom and right margins of the form -

"as opposed to merely listing.the letter designators 10% motivators
. { : . .
o .

[

A Ta
’ - (
« !
|

Lhe scoring aspect ot thé analysis of satisfying experlenccs can be
Above - all €lse, the seminar- leader must get familiar
\'h\,n e

{

problematic.
with the scoring procedare before attempting it in-class.
the seminar group is conducted:with confidence through the scoring

procdure with clarity and confidence, an payoffs tend to bé sub-
stantial and rewarxding. .

The best procedure to follow is to have the seminar‘part1c1pdntb to
through the _scoring procedure "by the numbers" and all togethex,
step by step " Move. around the room a lot during the scoring to.
assist individuals as much as possible yourself. Let the faster

\artlelpants assist those having difficulty keeplng up with the
A R Y

~ scoring. o x
Scorlng should be r~oxnp1eted at one §ﬂtt1ng (40 n1nutcs°)
‘\

Reassure the seminar partialpants that the scoring procedure~\a1though

apparently mystlfyLng, will pay off in 1nterest1ng and. worthwhlle
information -that 1s helpfu to' know. , :
\ K [ . . .

Aruitoxt provided by Eic: :

‘
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PHASE V£ EXPLORING VALUES

3

For present purposes, a value is simply something you want to get or keep.
Everyone has a value system which is at least implicit in the things one seeks in
life. During the two- part Phase, seminar part1c1pants will share exten51ve 1n£01-
mation concerning thevr "wants' in llfe ~ -

‘1. Auction of Va1Ues For a warm- up,'fun exercise, conduct participants

through-an auction of values to 'see what priorities emerge -under stress.
Here are some suggested ground rules and assumptions for the auction:
\
a. Everyone p*esently has none of the valued items llsted (You've
got to buy it to get it or keep it! ) :

B b. Everyone has $10, 000 to spend - no more, no less. lake the blO 000
i and budget it among_the valued items as if you were going to get
: ' the best deal you could want. (Enter amounts under ”Mudget” column )

f
1,

c. After the auction actually begins, and just as in real’ 11fe, no one
will be held to - the1r orlg1na1 plannlng budget (Just $10 000 )

d. Everyone iust keep track of what. he/she budgeted, what he/she actual]y
‘bid for each particular item ('My’ Top Bid"); what items are
bought for how much ("Top Bld”), and by whom (”Purchaser”)

e. Bids will be of at least $100 per 1ncrement

£. Partlcipants will take turns acting as auctloneer (atter seminar
leader auctlons cff first selected item.with v1gor and exc1tement)
(format only)

AUCTION OF VALUES

i (Canvass group and drop least .desirable items. Deflne each item as _
o you wish. Good working number of values for auction is 1% X number

of seminar partlLlpantS > Y

MY MY TOP TOP .
BUDGET _BID . BID__ PURCHASER

2

1. Life of great romance

. o : ) T
2. Freedom 1n your life style ' L /

3. ”Genlu‘“ intelligence C - : ’

4. Chief of State (somewhere). o ]

5. Unlimited access to Bocks, etc.

6. Sat?sfying‘knowledge of ”God”i

7. Envirohmentallj pure world

. . v . \ . . . . N .
A ruirex provia c ’ ., . i _.
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8. Great personal attractiveness )

9. Satisfyiﬁg &_compiete education‘ )
iO. 1Immortality & full living

111JVSatisfxing love lifg ] ‘ s
12. Abs§1ﬁt¢ éelf-determinacipn

13.-_éatisfy1ng marriage/familyvlife

R4 Right‘tg privécf

i5. Self—unde?stahding & appreciatiqn

- 36, Life ofrleisﬁ¥e ‘.} o ‘ - _ !

17. Job satisfaction and success T -

18. .Einancial-secqrity-" : | o

19. ““Swinging single” life styié . . e R
20. -Prosperous wqrfd. f . 3

:21., Séiritual security i | . ; f R o
22.- Satisfyingﬁsex life : v'{ L ‘ ) ﬁ«,v ' B | .i . -ﬁ
23, Freedom_tbwtravel ll:‘t i ‘ _ | o - - ifA
24, Wbrry-frée life N | o ”uf. B ‘/
25, Ricﬁ”ininiduality'& sélf-eépfeésion B ; o N
’22.. Peaceful & sdfe_worid j

'57. Personal fé%é & fp:tune . ' _ _ /,' : . /3

. N F _ e —— ; _ .

28.  Long &whealphy iife'-' S ‘a.}z _"}
29. Constant ment;l growth - /’ 'ff\
30. AbidingfsénSe‘df humoriJ ,V- ‘ g k o
31. Trutb & juéﬁiéé in.the-worid '7/“ ’ ‘;-

© 32, Close & loyal friéndé ' '  _> ) ‘ - ' f
33, "Sqtisfxingbpersohal philosobhy ‘ ," -  ') ' R v"fﬁ] )
3. ’Ability'ﬁb givé;éqq take love ) n o A/ .
35. Money to do whatévef‘yég Qant S o _ . o jv
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36. Openness & honesty among people

37. Truly democratic world

38. Life of great adventure

39.

B T e Tt i

40.

B e T e T )

Critique completed auction by having each participant share and dlSCU s the
follow1ng 1) what he/she budgeted most for; 2) what he/she actually bought during
the auction; -3) what these most valued items would mean to him/her personmally, if
he/she were able to get or Keep them. - Note: 'orlglnal budget gives some indication
of rational, assumed priority of values on- the part of the individual par11c1pant
Top bids and actual purchases reflect the rank ordering of values in a stress
bltuatlon such as life may often present -

Seminar partieipants may wish to do the auttion“a§Second time. Yollow the -same .
procedure again as. outlined above, or -'brainstorm” for values from the group and
make up your own list. -In doing the®uction a second tJme, the group.may wish to
focus on a particular area of values in the participants' lifes: e.g., family,
school,. dating, social life, job, sports, religion, etc. In either case, doing the
auction a second time-is usually worthwhile for the fun of it, and f01 generatlng
further p031t1ve :nformatlon among the group members. :

2. Examlnatlon of Values. The items listed below will be respomded to by each
part1c1panL - ecspecially item #13. Eaéh participant will be able to ex-
amine his own value system in comparison to a group perception of his
values. Answer each item as qu:ckly as you can. Avoid lengthy responses.

(format only)

Examination of Values (8% x 1) handout sheet)
1. »Why do you bother’ to stay_aliye?
2. "What are two personally important things you'veJdecidedérecently?

3. What are some personally‘important thlngs you 've done recentlv”

b, What are some activities that_have real‘y Lurned you on in’ . your 11fe7

5.0 List several thlngs .you would ¢ 11 satlsiylng experlences that you Ve
’ recently had / . - T N
6. LlSt some goa]s you 've achleved or are working on'(short-range and/or

! . long-range). : - R A

7. List some things that tend to make you angrx.

. . . ‘. /

°

8. 1If you -could have any three w1shes glanted what would they be? -

9.  What is your personal definition of haEQ;ness right now?
B . ” . . X [ AR N N P’y

R : ’ ’

k"'-‘,,, .
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-or fantas121ng,(1tems 8- 12) in his 11fe rlght aow ("want" values).

13 i . ' o ’ \\

10. If you could live for .a weck with complete freedom to do anything
' you wished ("o charge”)”.how would you spend that weelk?

11. If you knew you were to die suddenlv how would you spénd or arrange
‘ yourlast week of llfc’
12. For what three most important things do you want‘people to remember
' you after your life is over? (Or: what inscription would best
fit your tombstone?) . ~ : : i

13. (NOTE Answer: this qucstlon here, but do not share your responsc
N . with other seminar part1c1pants until the seminar leader- tells
you to do so.) What are your specific top five values right now
in your life as jyou are living it? Also: rank your top. five
values in order of importance from #1 in priority to #5 in priority.

i ,
\\Pfter completing all responses, each partlclpant in turn will share out loud

his /her responses to items #1 through # 12 (not‘#lB) while all the other seminar

participants listen for values reflected in each response and make notes. (E.g.

!l always get angry at poor service' = ”Respons1b111ty " ”Good Service," étc )

: | -

After the individual participant has shared‘his/her‘lesponses -to iLems #1 to !
#12, the seminar leader will canvass all the other participants 'in turn for what
they thlnk are the ‘subject participant's top w5 or-7 values.

y .

The seminar leader will tally the group consensus on a large sheet of newsprint -
paper on- the wall where everyone can see it, 0verlapplng values or value areas may
be combined before the final tally. Then the group consensus, in-term$ of the final
tally, is lndlcaLed on the sheet (viz., most voted for values. or.. value areas)

The subject partieipant then shares'his/her top; rive ‘walues as he/she has listed

‘them under item #13. Hls/her top five values are also placed on.the large sheet on

the wall for comEallson w1th the group consensus.

"'The - semlnar 1eader then conducts a dlscuss1on on the d1£ference° and_ s1m11arlt1es
between the group consensus, top five values, and those llsted by .the. subJecL partici-

‘pant. See which. ones cancel out' or balance between the group consensus, list and

the subject partlclpant s list.. Note which of the partlclpants listed valucs are . -
vague, general; or= ”should” values. Point out®that the group consensus tends to re-

flect how the group hears the participant talking about how he'is’ 11Vlng (items 1- 7)

. Here 1s what the sheeton Lhe wall may- look llke whcn completed improvising '
‘your own "format, for 1llustratlve pulposes.a . o : =

«

(format only)

""SAM"lv . VALUES ' 29 DEC-197_

i ‘ - e — .
: ‘Hones.z bétween people ///// / e ‘SAM'S TOR. 5
(Guy/Girl rel relatlonshlp fZY77Z:ZZZ::§§:%' 1. Social llfe
Education |- [_ll_;~fi/‘ 2: Honesty
. Material securlty TN _ 3,;Truth
Good “job | i '41‘Happiness . '
‘. Family 1lf? V¥4 5. .Education - S

o S ) 3
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N B L e e mmem e ———— PEER

ggerSOna] Security /111/ //Z[ 2 >
ox'd peace I/l
Good! times N \\

Outdoor act1v1tlcs____LLLL/~L,“____,
‘Caring/helping WoriINIIEs #3
Yice clothes ’ 1/

Qenfidence /

Note: Avord try1ng to change what -the subject participant says are his/her
. own values. The group consensus feedback is for him/her to accent or
-qegcct as appropriate, = - Emphasize thag the feedback is only for
the suchct participant's consideration, and that the seminar members

are not trying to change anyone's values in anYlpre-established way.

= . .. \‘

PHASE VI: AFFIRMING STRENGTHS \\

This next to last Phase of Lne KCHPS capltallzes on Lhé extensive sharing of.
positive information that has. alrcady occurred in the seminar group. Affiyming
strengths is a dramatic and fun exercise which prepares the parL3c1pants for the
final Phase of the KCHPS (”Plannlng The Future”) )

1. 1ng dlfferent ‘colored felt-tip markers, each partlclpant 1lsLs all of
hlq/her strengths that he/she can think of on the left-hand side of a
large sheet of newsprint paper under "SIS” - strengths I see (samplo
format sheet below). . . ) - . 1

2. Each participant then folds his sheet longways, with 'S08'" - strengths
others see -~ faclng out and taped to the vall where others may . wrlte
on it. ) ‘ i

3. ParL1c1pants then mill around and wrlte down for:each other individual
participant 1 to 3 strengths observed dur1ng the course of the seminar
under the ['SOS' column ( ot ‘too many ‘so others may® contrlbute, £o0).

. Note: Participants may allso indicate with a check mark their- addltlonal B
affirmation of S0Ss.as thgy mill around at this time. (In. other ‘words,
if someone ‘else has alrea y listed" "declslvc” undér SOS for John ‘and
you agree w1th it, then\ydh may check 1t addltlonally )

4, (Optlonal) After a11 partlclpants have finlshed~wr1ting dovn and/or check-

' ing S0Ss” for others, each participant will turn his- folded sheet over, .
and retape it to the wall with only SIS facing out, Partlclpants then
mill around once again, and check all SISs with which they agree .and
WlSh to addltlonally affirm. for each\subject part1c1pant S

5. Here is what Lhe completed strengths sheet should look like (optlmum each4
part1c1pant uses "a dlfferent colored marker to add color and clarity to
the procedure, viz., with different colored markers it's easier for each
particlpant to keep frack of what he/she'wrote for others E

5y
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‘(format only)

CHUCK | "CHUCK -~ Dec, 197_
s1s |7 sos
Honest /////]~ L (Eigés*ll;ends“ //[77/[ )

“Good friend ///////]  |l[iota djﬁgLJMN/j

ward worker //1//11/1 | {gandsone 1177111711

e e e .._

‘Dress nice - /////11]1] - {(Fuiiny //////,J

Intelligent ///// ?ééy going: ///.;:>

.——--_____‘-_ e et e o8

_;mAthletic . ”Been around” //)

SRS
—

SERSE

YCan take it" /] _ iKnows where it's aL /////]

ACare ahout othersf /1111 Successful in school ////ﬂ

ijot phony ////gt' ‘Happy famlly /17
Dig chicks /////

HandleAmoneylok //

_ o Like.to have fun [0
L S P

\ _ ~Note: You. may w1sh to prepare the stirength sheets tor each part1c1pant in
v " advance,-and tape them to the'walls as called for'in step #2 above.
\ oo ThlS may expedite thlngs conslderably and also a101d confusxon

|
.

6. After ali strength sheets are completed (do S0Ss . for . anyone who is absent! Y
Vo - each participant w1ll review hlS strengths 1n turn and receive feedback

as follows . - - ‘4

. /", - -
a. Brlefly tell the group about, and try/to give an example of, each

strength you llsted under SIS -~ as Pou are using- it in your: llfe
; .:,1‘
Y -~ b. Read off ecch strength listed under SOS; one at a time and give the ‘
S w wrlter and those who checked it an opportunity to-give you feedback. .
; [ ‘ ,As each SOS is explalned ~circle the SOS if you affiiz—zzei;mpletcly,
B ‘put a Egz around the .SOS if ‘you are worklng on it. Do thfs for '
: . each strength listed under SOS.: (Note: Avoid allowin e subject -
participant to discount’ p051t1ve feedback. Advise him/her that the:
- feedback represents how group members see him, and ‘that it is not
.necessary 'to QLEEEEEE with feedback At this . point,. If the ‘sub-
ject partlclpant doés not want to-respond afflrmatlvely to a parti-
'cular SOS at’ thlS t1me, Just move on down the llst ) '

]

-,y
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(Note: c. thru g mist be recorded by a knowledgeable and” fast writer -
preferably the seminar leader, on a sheet dittoed for this purpose.)
After the SISs for the subject participant have been reviewed, and
feedback on ‘the S0Ss has been received, ask the subject parLlcipant'
if:he/she found any surgrises under the'SOSs on his/her sheet,
P

Ask, other parL1c1paan to do a "five year group fdntasy "Yhere do

_ you see in five years, especially if he/she is using his/
her strengths?" 'Where woculd you 11kc to see in five ’
years’”_ ”tht comes to mlndV" :

Ask uubject part.cipant: "What parts of the group fantasy did you .
1espond to most, and where would you, yourself, truly like to be. "
in f1ve years?" - Do

. ‘(Optlonal) Ask subject partlcinan* if he/she w1shes to ask the group

"~ at this point. for suggestions as to how he/she mlght be able to use’

hls/her strengths better or more. e

Ask subgect'partlelpant 1f he/she has'aﬁy comments to share with ‘the.
/S group in regard to how he/she experienced g01ng through this 9chngths'
Phase of the KCHPS.

(fotmat only). . LA
# : S ' :
A . ' : =~

Pl
Name :

- STRENGTHS COMMENTS SHEET
’ Date:

c -
.

Surprises under $QSs:

d. -Five yeaf grbupfantasy:

e. Self-fantasy, five years:
£. ZSuggestions to use strengths better or more:
N . . . “. . L . ; o
‘g. Personal reactions to strengths Phaée of KCHPS:

Acting recorder: .

!
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PHASE VIT: PLANNING THE FUTURE

After completlng all ot the foreg01ng Phases of the KCHPS, seminar participants .
are now in a unique position to  examine their present life plans;, and to help each
other with future life plans. What makes this possible is the large amount of con-
crete, specific, and positive information concerning each participant.that has been -
shared and reinforced during the KCHPS. This final Phase of the KCHPS aims to pro-
. vide for some meanlngful transfer of .learning to the individueal part1c1pant s on-
going life situation after the seminar has ended. Here agaln the basic obJectlve
of 1ncrea<1ng the amount of positive information available in the partlclpaut
life space is furthered. . L o

1. On Worksheet #1 ("Present Life Plan" - 8% x 11 sheet), list 10 words or
’ phrases which describe your life as you are living it yight now. On
the bottom of this sheet, list several goals for which you are presenLly
living. (On a dally, weekly or monthly basis, what are you spendlng your
time for right now?) - o -

;é. ,After‘completlng Worksheet #1, and reéflecting upon it .for several minutes,

go to Worksheet #2Z and write a narrative summary of your/present life
‘plan. Take 10 minutes or so .to reflect upon and write the summ11y para=-
graph.

3. Participants w111 then put Worksheet #2 out oI sight WorksheeL #l will
_be posted up on a wall with a blank (large) sheet of newsprint, labelled -
Worksheet #3, posted below where others may convenlently write upon it.
Participants will then mill around and place on Worksheet #3 serious and
relevant comments about each person's present “life. plan based on what is
knowvn in the context of the entlre KCHPS, and also based on what is ‘spe-
cifically observed in each person's Worksheet #1. ' (Use different colored
felt tlp markers here again.) Kl : " '

(Optlonal) Part101pants will then retrieve all Worksheets and re-assemble-
as a group. - Each participant will take an opportunlty to ask for further

- feedback (verbal) on Worksheet #3 in regard to particular statements that -
'_are puzzling or of 'special- Lnterest. (Noter Avoid Blscountlng of feed~
‘back or lengthy discussion here. EmphaS1ze acceptance of feedback,.
‘whether .or not the rece1ver agrees with what the sender is- sdylng )

5. " After cach partlclpant has received written (ana perhaps verbal) feedback .
* . on Worksheet #3, each participant w:ll retire with all three Worksheets,
plus Worksheets #4 and #5. Participants should take up to 40 minutes to
reflect upon worksheets 1 thru- 3,and then. complete (as much as. possible)
Worksheets #4 and #5, Worksheet #4 calls” for 10 statements describing-a
desirable future life plan. Worksheet #5 calls for up to 10 major goals
leading toward the -desired future lifée plan - each goal being broken dovn
into related 1ong range mlddle—range, and - short-range goals

6. - Upon completion of step #J (preceedlng paragraph and Worksheet #5),
group réassembles. Each participant is then requested to share the
hlghllghts of Worksheets #3, #4, #5, respectlvely. ‘geminar partlclpanfs
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are ‘encouraged to constructlvely cr1L1c1ze each person s ‘goal-set-

ting (especially short-range goals,— when, where, how much ete.)
-along the lines of the goal setting crlterla of bellevabillty, de~
» sirability, achievability, measurability apd’ 1ndependgnee where

apprOprlate o

Note: Sttps #5 and #6 of thls Phase may have to be altered dependlng upon the
age 'level, depth of ‘involvement of the group, and scheduling commitments.
There is a great t amount™of information involved in this Phase, and dis-

~cussion can be completely eliminated (step #4),-or may be. allowed to go
on as long as time pérmits. You may, for example, choose to separate the

‘completion of Worksheets #4 and #5, choosing to allow the group to assist
each participant in setting future life plan goals. - Whatever route you
follow, be flexible in your procedure so that the time: element doesn t
become impossible.-(None of the KCHPS -Phases is meant &6 be borlng ) .
The completion of the Planning The Future Phase terminates the KCHPS.
You may wish to make a few summary comments about the great quantity of
positive information. that has been. generated for and by each participant,
and how this will serve as a new resevoir .of OKness in all of their

future.lives. : : o _ : g

. . \ ! ;]
You may wish to ask the group members .to take a few moments tJ "say good -~

bye ﬂonverballv Wlth their eves only...

(format OnIY)

WORKSHEET #1: PRESENT LITE PLAN ’ . Name:
ng x 11 sheet) ’ - _

S List about 10 pharases or statements that descrlbe how you are
11V1ng you life right now. : :

”11

e s 1

— _—.-—--——._——.-—-—-.—.———--—.—-————.-—.—.——-——.——.—.__.m—-——-

Llsﬁ about 5 goals for Whlch you are presently 11v1ng (What

for are you spendlng you t1me right now7) )
1. . ,
' . \
' HORKSHEET #2: MY NARRATIVE SUMMARY oF PRESENT LIFE PLAN (Refer to #1)

(8¥ x 11 sheet) .+ Name: _
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4%

WORKSHEET #3: GROUP SUMMARY OF MY PRESOWY LIFK

alath

FLAR (Refor to 1),
hame

(This should be a large sheet of newsprint posted on the wail
Participants will give each other feedback h

ack here with coloved,
felt-tip markers.)

- - - I
.

-~

WOEMSIERT #4: MY VUTURIY LIFVE PLAN (Refer to #1, #2, #3)
N (8% = 11 sheet)

Nome s

After reflecting upon the contents of Worksheets #1, #2, and #3,
list about 10 statements about how you really would like vour [uture life
plan to be. SAY WHAT YCU REALLY WANT .

1.. T want

-

WORKSHEET #5: FUTURE LIFE DPLAN GOALS (Refer to #4)
(8% x Il sheeL) S

Lonvert ecach "I want" statement (Worksheel #4) into three related

goals: a loug-rarge goal, a middle-range goal, and a short-range goal.

5 _Be especially sure in cach case that the short-range goal mects the
criteria of a good goal: believable, achiecvable, desirable, measurable,
and independent. SET SHORT-RANGE GOALS YOU CAR DOJ

KEY: a. Lonw—ranéa goal (1- 5 years, EGuur“L)

b. Middle- {ange 5oal (up to 1 )ear; somewhat specific):’
8 L
. _ c. Short- ange goal (tmmnorrow next weelk, month;

very
) sneélLlc what, when, where, how, ctc.):

o ’AT/ : ‘
EXAMPLE: a. College degree.’ . . o
b. "B average and successful transfer to State U by

c. oLudy Biology 3 hours this weekend at home,
Japplication for admlsSLQn to thtc

Sept.
and write for

‘ v

e ‘ b

ERIC e

QA e providea by erc
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APFERDEX A: KCHPS TORMAT

inc KCHPS works best with a moderately sized croup, {ca, L0 participants) of
cterogencous voluntecrs,  Seminar neetings are preferably 2 hours in duration on o
_WLLc,wcekly basis, At Yendall, seminars meet 4 hours per weel for half a semes-
rev (7 wecks) ror a total treatment time of 28 heurs. Sceminavs are offered ior
i semester credit hours on a graded basis, A thru D (see Appondix 1)

’

e format ol the WCHPS is guite variable according to the aoe level, schedul-

ny considerations and stated objectives of the particular seminar., 1t is also
;reat fun to meer on a concentrated basis, say all day for iwo days - perhaps on’

ro weekeuds, or on a single weekend retreat.  (Or for 3% houvrs pey night, once
ser viecek for 7 weeks.) :

The different Phases of the KCHPS can be shortencd or leng thened.  You might

:ven wish to delete here and there: say the Sharing of Peak ﬂxptrlcnacs and/or

:he ingy aspect of Analyzing Satisfying Experiences, or the whole of Planning
Jhe ‘¢ (substitute: Ionw—KlnyL Goal Setting, utilizing Worksheets #4 & 7#37)
Wep Lurwind, howewver, that Phase (8clf-Disclosure and Feedback) and Phase- V1

+

Atfirming Strengths) are tnc‘bnc5bonc and highlights of the XKCHPS procuss.f
- . L. - ) . {

In conducting the KCHPS process, it is appriopriate for the seminar leader to
stercise spontaneously his/her owm creativity and intuitvion. Avoid a "cook book"
ipproich to the process. Do not leck the pa wticipants into a rigid format and
schedule off events. Flow with the process. and organize Lleatlvpl,'fur the group
:asks, :

Heve 1¢ a sample formnt for the KCHPS (10~12 participants; 2 hour clase
aectings; total treatment duration of 28 hours):
/

F RST WERK. Class #l Discussion of course >v111bus: Scelf-Disclo-~
_~_____.......L

\ sure; G al Setting. |

i
’ ‘ Class #2: Goal Review; Feedhack on Sell~ Uisclbsure;

Slarlng of Peak Experieuces; (oal Setting.

SECOND WEEK. Class #3: Goal Review; Little Peak Lxperichce Review;
Sharing Satisfying Expericences (£ill out left side of
form in class); Goal Sctting.

Class #4: Goal Review; Sharing Satisfying Expericnces
(fill out yight side of form in class); Analysis of
Satisfying Experiences; Goeal Setting.

*phase I and Phase VI are modelled after the "Depth Unfoldment ! ixperience” (DUE)
and the "Strength Bombardment' exercises created by Dr. Herbert A. Otto (see
REFERENCES, p. iv). -
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THIRD WEEK.

FOURTH WEEK. -

FIFTH WEELK,

SIXTH WEEK,

SEVENTH WEEK,

21

Class #5: Goal Review; critique of Anal

yeing Satistyiny

Experiences; Auction of Values; Goal sSetting.

Class #6: Goal Review; (second Auction of Values?):
Fxamination of Values (£ill out {orwm iun class):

Goal Setting.

!

Class #7: Goal Review; Examination of Values (continued);

Goal Setting.

4

Class #3: Goal Review; Examination of Values (continued):

Affirming Strengths (have large shee
ready to go on the walls!); Geal Set

Class #9: Goal Review; (critiques of Se

ts of newsprint
tipg.

Lf-bDevelopment

Readings); Affirming Strenpgths (continued); Goal

Setting.

Class #10:

oal Review; (critiques of §

elf-Developiment

7
Readings}; Affirming Strengths (continued); Coal

Setting.

Class #11l: Goal Review; (critiques of- Scif-Development
Readings); Planning The Future (complete Worlsheets

#1, #2, #3 in cldss); Goal Setting.

Class #12: Goal Review; (critiques of Self-Develepment

Readings); Planning The Future (comp

2,

lete Workshecets
#4, #5 during class time); Goal Setting. '

Class #13: Goal Review; (critiques of Sclf—Developmcnt
Readings}j"critique of Planning TherFuture (highligihts

of individual Worksheets #3, #4&, #5)

; Goal Setting.

Class #14: Goal Revicw;.éritiques of Seli-Developmrent

leadings; instructor/course evaluation; (discussion

of mental health paradigm of "I'm OK
furthered by KCHPS process); ‘'saying

4

, You're OK"

good-byn',



APPENDIX B:  KCHPS SYLLABUS

HIMAN DEVELOPMENT 114
HUMAN POTENTTAL SEMINAR
(2 Semester Hours)

IKendall College, Evanstoh; Illinels 60204

DESCRIPTION, ' R

This famous,ﬁp051t1vely oriented umall ErOup process orLgLnatcd at uenuall College. |
In this course you will increase subgtantially your awareness of your present value |
system, the achiévements you have had, the strengths you possess, and your plans for
the future. The.Kendall College Haman Potential Seminar (KCIPS) is intended to
serve any person who is -open to personal growth through a structured group process.,

] \

The specific XCHPS activities of Self-Disclosure and Feedback, Setting Coals, Sharing
Peak Experiences, Analyzing Satisfying Experieaces, Exploring Values, Affirming
Strengths, and Planning The Future aim to enhince your self-regard and your regard
for others. In this class, participants’ leara or change by doing. The seminar

.+ format encourages equal participation by all members of the class. ' '

u,.

o : .COURSE REQUIREMENTS. -
] - L .
‘Attendance’in this course is essential. Your ¢lassmates ueed your full participa-
tidn, Accordlngly, you are expected to coordinate absences-in advance and ‘to pro-
dec validation for absences by appropriute persons involved. With regard to the
. attendance requirement, the following grade scheme, based on 14 two-hour class .
meetings; is in effect: : '

,
‘A = 1 cut permitted : " 4 or wore cuts = no.credit _
) ) A B =2 cuts permitted - more than 10 minutes late = "% cut"
N € =3 cuts permitteda T :

"Self- Develquent Prqlgct. A1l seminar partic1pants are requested to begin 1mmcd1—
"ately and subu't in'writing a personally relavant Self-Developmerit Project (see
format sheet attached). Self-Development Projects should be dlscussed in class

Y and must be achlevable, at least to a substantial extent, while- the class in in
progress. . : . 7 E . o
. A = Self- DevelopmenL PrOJect (substantlallv) completed and reported on

in class.
Self-Development Project;substantially complcted
C = Self-Development PrOJecp submitted and initiated.

1
!

e
i

1

O

RIC 1 e e

Aruitoxt provided by Eic J . : .
N h - . 4
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.‘Self-Develoégeﬁt Reading, Tach seminar participant is requested to read and cri-
tique, with a personally relevant approach, an approved book in the area of 'per-
sonal growth." g :

ERY

]

A = 4 or more page written critique and 3 to 6 minute verbal critique
) presented in class. N
‘ 2 or more page written critique.
. C-= No reading requivement. ~ B '

11

)

—

@
hd v

Final Exdmination. The Final-Examination forr this course is passed out on the first
day of class. It is to be completed outside of class and is due no later than the
- scheduled final exam period (sec attached Final Examination). -

-
4

- ,/ . A = Questions 1 'thru 6 answered in full,
' = Questions 1 thru 4 answered in full.
Questions 1 thru 2 answered.

o w
[

w4

AO0TE

"The instructor, 3 , is réadily available for out of class

consultation concerning anything of importance to you, His office is located at
. : - , telephcne: . '

-

\). ‘ ) ) . ‘ ‘ . ,/. : ' / ‘ 2 —

Aruitoxt provided by Eic:
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SELF-DEVELOPMENT PROJECT FORMAT SHLL” \\\\\\\\

Behavioral Objective, Describe exactly what it is you will and can do,‘and/or in

what way your behavior will change. " Be specific and concrete. You should be

able to accomplish your obJectlve this term, or at least a subsunnial part
of it. , . )

v

’ - ¥
‘ Specific Strategy. How do you plan to meet your -objective? What are the steps or
activities involved? .Describe such things as times, places, beginning ,and
ending dates, people involved, materials to be used, how your attitudes and/
., or behavior will change (from what to what?), etc.

s ’7. I

Ev1dence of Completion. How will you know when you have met the objective? What
evidence will you hdve to show that v you have met the objective? Describe‘
“such things as changes 'in .feeling and perception (fxdm what to what?), .
log, a journal, specific activities engaged in (how much), feedbaclk from

~ others, changed situations (frow what to what?), new behaviors. substltuted
. - for old (”Lnstead of" behav1ors”) ‘ete.’

o

Aruitoxt provided by Eic:

e



HUMAN DEVELOPMENT 114:
HUMAN PO"hNTlAL SEMINAR

Kendall Collcge, Evanston, Illlnols 6020&

FINAL EXAMINATTON®

4’ To be completed for grade of C:

Be as specific and concrete as you can and complete.the following:

1.
A. Detailed list of 50 Satisfying Experiences you have had.
" B. Detailed list of 50 Strengths you have, :
2. Write at least a page of candid comments concerning: ™ f
A. What one grade do you bclleve you dnserve for your part1c1pat10nj'
e the KCHPS class° " Why? o ‘
B. What one grade do you believe the instructor is going to glVF you
e for your partlcipatlon in the K”HP& clasc7 Why? !
To be completed for pgrade of B: : // f
: - ) Jo :
3. Be as specific and concrete as you can and complete the following: f' i
A, Detalled list of JO tangible or 1ntan xible values yéu want télﬁeep
© or get. ’ . . . o S o
, L : o
4. Write an end of course candid Crlelque of the seminar leader's actnons
- . of at least a full page. (How can the seminar leader s approach
(' : to teaching this class be 1mpr0ved7) ol !
e N v o . }
To be completed for grade of A . . ' o j
. P i
5. Be as spec1f;c and concrete as you can: and complere the follOW1ng
A. Detalled liuL of 17 maJor llfe goals you plan to pursue. . ;
g;eek each of the 17 magor life goals down into 3 relwted goals‘
la) long- range & general; lb) middle- range & somehat spe01f1c,
b le) short-range & very spec1fic, ) ...etc. - )
) v;\\\PescrLbe some‘personal behavior of yours that has been changed by your par-
R ticipation in the KCHPS class - as the behavior used to be, and as it 1is
‘now. (In the event that you have observed no specific behQV}or change’ in '

! yourself, attempt to account for this - how the course may have fallen

short,, etc.) One full page please.

% Final Examlnatlon is due no later than scheduled final exam period. :Please pro~
vide a postage paid, self-addressed envelope for the prompt return of these ma-

terials w1th your - gfade for the course. Thank . you.

v

A
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KCHPS/TA OUTLINE
(Tentative)

"OKness Seminar'™*

1 the framework of Tranoactional Analysms, the paradlgm of mental health is the
['m OK, You're OK" 1Lfe~posiL10n. The KCHPS effects positive changes in parti-
lpants' perceptions of self (“I m OK') and perceptions of others ("You're OK").
s a reflection of the author's current, extensive involvement with TA, the fol-
owing course outline has been proposed for an evening, adulL educatlon course to
2 taughL during the spring of. 1974.

 UNIT I: an

UNIT II. a.

UNIT TII. a.

b.

UNIT IV, a.
b.

UNIT.V-. a.

b.

UNIT VI. a.

' b,
_UNIT VII. a.
b

UNIT VIII. a.
- ' b.
- UNIT IX. ‘a.
. R
UNIT X. a.

b.

.Explorlng wants II (compacmson)
In group contract change exercise.

Introductlon to TA and KCHPS (concepts of Ohness and human
potential). ‘ '
Self-disclosure exercise,

‘Contract making (part of every weekly class)-.

-
‘o

Feedback exercise. :
OK transactions exercise, - - C

‘Sharing peak experiences.

Review of satisfiers..

Intimacy exerciges

Explorig wants I (auction).

P-A-C- confllct resolution exerciae.'

prloring wants II (comparlsou, contlnued)
Permissmon exercise.

Affirming‘abilities.‘ ‘ S . - :
Stroking exercise. : L . o T

Affirming<abiiitie3‘(continued)Q
v§troke-eécnomy exercise.

flanhing‘the future. - ‘

.Script-exercise/analysis,\

Plannlng the future (contlnued)
Re~ scrlpting exerC1se. :

The author has .developed a Transactional Analysis oriented human development

_ _“course .at. Kendall College to meet better -the: objectives of the existing "Human -
‘ _Development 115 Personal Identity” (4 semester credit hours), A course sylla-

bus for Human Development 115: Personal Identlty (TA) is avallabTe on. request

/



